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25.   To what extent can the subject-matter of instruction be drawn
directly from the life activities of the child?   Illustrate in detail.
26.   To what extent can the subject-matter of instruction, or the out
come of instruction, be brought to bear directly on the life of the cUd?
Illustrate in detail.
27.   To what extent did FroebePs practical experiences in his early
fife contribute to the formation of his educational theories?
28.   What contrasts exist between the philosophy and metaphysics
of Froebel and that of Herbart?
29.   Trace out in any particular school or locality the respects in which
the principles first embodied in kindergarten work have affected the
work of the elementary grades.
30.   What is the value and what the danger of symbolism in education?
31.   What is the relation of religion and education according tc
Froebel?
32.   If the relationship is so intimate as held by Froebel, how can you
justify the exclusion of instruction in religion from the public schools?
33.   Compare FroebePs idea of unity in school work with Herbaifs
idea of correlation.   Which is the more practicable?
34.   Compare the various descriptions of self-activity given by Froebel
and from them form a definition.
35.   To what extent is FroebePs idea of self-activity identical with
those more recently formulated? (E.g. in Harris's Psychological Founda-
tions of Education.}
36.   What various forms of self-activity can you discover among the
children of any given schoolroom?
37.   Why is it that play and games possess so little educational value
in American life and schools?
38.   What educational value is obtained from play and games in the
English public schools?   How is it obtained?
39.   What objections are there to symbolic interpretation in nature
study with the little child?
40.   To what extent is the principle of constructive work embodied in
the occupations found in the more advanced grades?